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CHAPTER I
INTRODUCTION
The Rorschach Test is one ot the outstanding tests ot
personality known to psychiatrists and psychologists.

It consists

of ten standardized ink blots on which the subject projects htmselt in his interpretation ot them.

This projective method is

round to reveal much pertinent material that cannot be obtained
with the more stereotyped question and answer type ot test.

In

complying with the instruction to tell what the blot might be,

,',

,

,

the individual tends to reveal his reelings and attitudes by projecting them on to the cards.
The possibilities inherent in the use ot ink blots were
discovered accidentally some one hundred years ago.

Psychological

experimentation with the ink blot technique began considerably
later, in

l89~,

gence testing.

with Altred Binet, the rounder ot modern intelliVarious types ot blots and methods of administra-

tion and interpretation were developed, but the first set ot ink
blots to have universal adoption is that introduced by Herman M.
o~schach,

a Swiss psychiatrist, in 1921.

Rorschach's report, en-

titled Psychodiagnostik, has been the tramework and inspiration
or much research and investigation tor the past twenty years.
1

"

p.

'1

2

David Levy tirst introduced the test in America, and was instrumental in starting Samuel Beck on his long series ot investigations.

The latter became the tirst American psychologist to work

with the Rorschach method, and to the present writing his contr1butions have appeared regularly in psychological publications.
other recognized experts in this country are Bruno Klopfer and
Marguerite Hertz.
Interest in the Rorschach Test has grown rapidly.

The

,
I

'"

organization ot the Rorschach Institute in New York City and the
publication of the quarterly, Rorschach Research Exchange (now
entitled Journal
growth.

~

Projective Techniques) are evidence ot this

The number of studies deaLing with the Rorschach has

reached enormous proportions.

.'11

I"

1-,

However, the ma30r part or the re-

search has been with adult subjects.

Most basic texts make only

a passing reference to children.
There have been several studies with children, but most
have dealt with adolescent or preschool chlldren, with relatively
few reports being published on the years tram six to twelve.

Fur-

thermore, the ma30rity ot investigations have used highly select
groups both in intelligence and in socia-economic status.

There-

fore, the results of these studies can scarcely be called normative data, data collected tram and descriptive of a group ot normal or average children.

'I

-,

.. '\

Because ot this, the ettective use ot

the Rorschach Test with children has been handicapped by the lack
of adequate group sampling studies on wh~ch to base interpreta-

,,
I
I

3
tion.

Conclusions based on adult interpretative criteria have

led to incorrect judgments, since children show many characteristics considered more or less abnormal phenomena in the record of
an adult.

The undesirability of scoring records of young children

on the basis of adult norms is recognized, but since norms tor
young cbildrenhave not yet been developed, there is no alternative.

Fortunately, the literature on children's patterns is

amassing steadily and helping to decrease earlier skepticism as
to the usetulness of this test with children.

I
I

,!

The lack of normative studies is apparent to most investigators.

However, numerous other problems arise in accumula-

ting data from children's records.

Of main concern is the lack of

,1.
I'
"

agreement on the details of administration.

Different methods ot·

administration have an unknown effect on the results obtained, and
as such decrease the value of the work done.

Since the testing

of children is relatively new, most past methods have involved a
certain degree of trial and error for the sake of maintaining
the child's attention and interest.

A minor concern in adult

testing, maintaining interest becomes a major problem in testing
children.

Instructions and procedure must be planned with this

in mind.

Despite certain common points in procedure, there is'

~eed

tion.

for further agreement on the actual details of administraThis seems best determined by an experimental study of the

effects of certain procedures on test results.
The eV$luation ot one of these methods with young sub-

I

I

I.
I.

.'

•
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jects will be attempted in the present study.

It is a

pr~edure

which is somewhat unusual, in terms of tradition, but one which is
advocated by two noted research workers, Mary Ford and Marguerite
Hertz.

Briefly, it involves the use of a trial blot or practice

blot which is presented before the standard ten cards.

Both work-

ers have offered logical and persuasive reasons for the inclusion
of a trial blot, but nowhere in the literature does the value of
this method appear to have been tested experimentally.

Rorschach

workers, and test administrators as a whole, hesitate to adopt
methods which have unproven value, despite the logic surrounding
an argument.
The present study will attempt to test the effect of a
trial blot procedure with chlldren by measuring the d1tferences in
~orschach

patterns between two groups, one of which is given the

trial blot administration and one in which it is omitted.
~ical

Statis-

comparisons will,be made in terms of the significance of

~ifferences

between the two groups in all the major Rorschach Test

variables.
Since even a range of three or four years results in
~ide

differences in Rorschach records, because children change and

~ature

continually, the present study will follow a grOWing prac-

~ice to limit studies to yearly intervals.
~ill

Six-year-old children

be studied in the present investigation, with the results ot

!Surrounding ages to be reported by companion studies, also con~1ned to ,earl, intervals.

I"

i;
i

•

I,

Necessarily, 1n a study of this k1nd, a number of children's records will be gathered.
of this study.

From this arises the second a1m

The results of the control group, or non-trial

blot group, may serve to add to already existing normative data
tor this age !ange.

And in the event that no significant statis-

l:' .

i
i

\

"

tical differences occur between the two groups, they can be considered homogeneous and merged to provide a larger sample.

Final-

11, in either event, the results of the present study can be compared with those of existing studies of this age range.

~

/

i,

'I

s
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CHAPTER II
REVIEW OF THE RELATED LITERATURE
The use of the Rorschach Test with children was relatively unheard ot in this country before 1936.

In the short span

of almost two decades, there has been a marked increase in the
frequency of its study and application.

I

I

Improved understanding

of the children's patterns and of difficulties encountered in collecting their records have decreased considerably the earlier
skepticism concerning the applicability of the Rorschach Test to
children.
The history ot Rorschach testing with children is
largely a review of the studies that have appeared from time to
time.

In surveying the early studies, one is struck by their

seeming lack of controls, poor organization and general atmosphere of uncertainty.

However, this is the very nature of pio-

neer investigation, scientific or otherwise,which aims to explore
a huge field without knowing what to anticipate.

Surprisingly

enough, these early beginnings have been the foundation and inspiration for further investigation and refinement by interested
tOllowers and, in turn, for still greater advancements in rapid
sUccession by other wo,kers.

6
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A review of the major studies to date is exceedingly

..

"i'

i

valuable, since it acquaints one with the unique problems met in
using the Rorschach with children, and further prepares one for
the ditficulties in utilizing the results of previous studies.
The scope of these studies differs in several respects and, theretore, they seem best grouped according to their respective aims.
It must be remembered that, though figures are reported, the studies are not necessarily comparable.
for this.
j~cts,

There are a number ot reasons

Differences in age level and intelligence ot the sub-

varying administrative procedures and, in general, varying

normative concepts and sampling techniques influence the results
to a considerable degree.

Worke.rs are, even now, striving to at-

tain some degree ot standardization and are attempting to evaluate
the various methods recommended or questioned.
Developmental Studies
The
~evelops

develop~ental

point ot view suggests that the child

through a sequence ot structured, patterned stages,

though at an individual tempo and in a unique manner

(111).

This

seems to be evident in intellectual and emotional growth as well
as in physical development.

Developmental trends have been tound

~ the Rorschach patterns ot children ot different ages.
~ave

Workers

attempted to identity and describe these general trends,

~eep1ng

10 mind the individuality ot each child, with a view to

~rovid1og ,et another comparison measure for the growth of chll~ren.

<

~

,

'~

.

"

!
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In studying the records of 20, preschool children rang-

L

I

ing in age between two and seven years, Klopfer and Margulies (29)
discovered three successive stages in the Rorschach patterns of
thiS age range.

The authors called the first stage "magic repe-

,• .
I.
I

tition," which occurs primarily in the two-year-old.

The child

simply repeats some word as a reaction to each card, with utter
disregard for the difference between cards.

The second stage

substitutes "magic key" and merely rejects uninteresting cards,
with some perseveration carrying over from the first stage, but
with improved attention to other cards.

The final stage noted

should be reached by five years of age, and involves sufficient
individual attention to each card for the child to give a variety

ot responses.
The above study was not normative, since the group was
composed largely of children of superior mental abilIty who came
fram higher than average socio-economic background.

However,

these workers were among the first to describe the administration
d1tficulties with young children and the need for modifications of
adult methods.

The most decisive difference was the need for spe-

cial motivating techniques.

ThIs seems to be a cammon discovery,

since it has been found repeatedly that children require continued encouragement to persist in their attention to the task •
. Klopfer and Margulies found that the number of responses increases with age (eIght at the two to three level, twelve at
the three to four level, sixteen at the four to fIve level, e1ght-

~'"

, ''

,;'

. ._

..
n ....
' ------------.-

-een at the five to six and six to seven levels).

9
Form-accuracy

L

I

I,
I

level increases with age, and card refusals or rejections decrease
Very young children give few motion and color responses.
pure

A few

color responses, undesirable in the adult record, are pres-

ent.
Kay and Vorhaus (27) also studied the records of preschool children collected by other workers, again with a view to

~
I'

,, .
.

. 1

ascertaining developmental factors in the Rorschach protocols of
children.

The 138 subjects ranged in age from two years to six

years eleven months.

The groups were small, and available data on

intelligence were said to be inadequate and, theretore, were not
reported.

Despite these handicaps, the authors attempt to des-

cribe the results in terms of trends through early childhood.

The

tendencies noted are similar to the findings of other workers,
that the number of responses increases with age, as do the number
of detail and popular responses; rejections decrease with age, the
quality of £orm and whole responses improves.
~rbitrary

~ecrease

Perseveration and

responses, again undesirable in the adult record, also

with age, but are commonly encountered in the very young

phild.
A year later, Vorhaus (44) alone reported her findings
on the same records with regard to location categories, form 1evel l
~d

content. She claims certain,meeting-points between young chil·

~ren and adults, despite certain dUferences.

Use of details is

~losely related to interest, mental maturity, and ability to or-

i:

..........'.'.·.r-------------------------------------------------~
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.
I.

f
"

ganize , and the ease with which an area can be segregated tram the
total blot. perseveration tendencies in this group were limited
to responses on the last three cards, the all-colored cards.
Paulsen (3,) studied a group ot eighty-two first-grade
children ranging in age tram tive years eleven months to six years
ten months.

I
I

!.
j,

The range in Binet IQ was wide, 69 to 129 tor girls
j

(mean 97.7) and 71 to 120 tor boys (mean 98.2).
ber ot responses was titteen.

The other data are discussed, but

the~hildren

A large majority

~.
; ,

"
"

I

showed anextraversial M to Sum C relationship,

and certain factors were tound positively related to intelligence,
namely the quality ot whole· responses, the number ot human and
animal movement responses, the number ot torm-color responses, the
number ot human, popular, and torm responses, and, the torm-accuracy level.

~.I

I

no actual norms are given tor the categories.

ot

The average num-

No signiticant sex ditferences were tound.

quite the

. contrary, the investigator found that individual ditferences within a sex group were greater than differences between sex groups.
Hert; and Ebert (2,) worked with six and eight-year-old
chlldren in terms ot their manner of approach.

The group compris«

111 boys and 131 girls with an average IQ ot 117 at the six-year
~evel; 90 boys and 118 girls, average IQ of 124, at the eight-year

~evel.

For the six-year-old, these workers tound that whole re-

~ponses

predominated, while eight-year-old ch1ldren showed the

~bUity

to analyze the whole into

~e1ng able to embrace the whole.

.i;~s

obvious details as well as

Mature patterns ot mental pro-

i'" ,

I~

,

"

~-----------~
11

cedure are said to begin at this level.

Percentage ot whole re-

sponses tor the younger children was torty-one; tor the eight year
groUP twenty-seven.

Details comprised thirty-nine per cent tor

the siX year group, titty-two per cent tor the eight-year-olds.
Small and unusual details averaged seventeen per cent tor both
groups.

'Wh.ite space made up two per cent ot the records ot the

younger children and tour per cent ot the records ot the eight
year group.
A study by Mary Ford (12) was tor some time the noted
one among a few early attempts in child Rorschach testing.

The

investigation she conducted had many shortcomings, but since it

,..,.

was regarded as an exploratory study, and as such one which would
raise more questions than it attempted to answer, it was heartily
welcomed by clinicians and regarded as a pioneer study.

Indeed,

one of the questions raised in the study is the basis of the present investigation.
Ford aimed to refine administration procedures and simplify instructions.

Secondly, she intended to study the reliabil-

ity of the determinants at the preschool level and the validity
f .

ot the meaning ot the test determinants.
The subjects were 123

childre~

ranging in age trom thr

to eight, with approximately as many boys as girls.

Intelligence

qUotients were taken fram Stanford-Binet records and ranged fram
90 to 157, with an average ot 124.3;.
Ford found that certain modifications in procedure were

'

12
necessary because ot the age of the subjects.

In a preltminary

experiment, she noticed that many ot the children occupied themselves with the manipulation of the card.

To remedy thiS, the

child was told "You hold it this way" (12:18) When he first attempted to turn it.

A comparison of the number ot responses with

those ot other studies .as said to reveal no decrease in productivity because ot this procedure.
The second modification was tbe introduction of a trial
blot betore the standard ten blot presentation, which was to serve
as a nonverbal orientation in the type of material which tollowed.
The homemade trial blot, like the Rorschach cards, was bilaterally symmetrical, and made with black ink on white paper.
was on

th~

Scoring

basis of adult norms.
The final results support the previous claim that there

are well-defined stages in the records ot young children.
figures ot Ford's

repo~t,

The

however, are in considerable disagree-

ment with those of other studies tor the separate age levels.
The average number ot responses is consistently high.

The reason

tor this may well be the superior intelligence ot these children.
Detailed descriptions ot her findings on the six-year-old are
given elsewhere in the present report (p. 47).
As part ot a research project at the Michael Reese hospital, Thetford, Kolish, and Beck (40) summarized the test tindings of normal children in order better to evaluate the records ot
~eVlant children.

The subjects were l~, children from. ChIcago

.''.

'°"1,'

'

-

..

------------------------------~--~-----
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pUbliC schools, screened on the basis of normal intelligence,
freedom trom overt behavior problems discernible by their teaebers, and average academic achievement.

Intelligence ratings

were based on different intelligence tests given in public schools

and, tberefore, a mean IQ was not reported. The children were
divided into three groups on the basis ot three important periods

ot growth in childhood.

The first included the age range six to

nine years, the second ten to thirteen, and the last tourteen to
Statistics are presented tor the groups as a whole,

se~nteen.

and discussion concerns the implications

ot these data tor tbe re-

lationships among the three age groups.
't

The results indicate that there is a progressive increase in some ot the various Rorschach Test components throughout
the three age ranges.

Fluctuations in productivity occur, but re-

sponses increase with age (21.93 at the stx-to-nine level, 27.40
at the ten-to-thirteen.level, and 41.3, at the tourteen-to-seventeen level).

Whole responses were highest in the middle group

(1,.30 per cent) and lowest in the older group (12.83 per cent).

Details were the predominant location category in all three groups
and averaged trom seventy to seventy-six per cent tor each age
range.

Unusual details ranged eleven to thirteen per cent tor the

three sub-groups.

Animal content was hig~est tor the middle group

(47.9, per cent). Human content increases
progressively, with a
,
consistent predominance ot human detail.",over whole human respon.es.

Impulsive and labile expressions decrease.

~he

greatest

14
r,

..aunt of shading occurs in the adolescent group.

Movement re-

.pons es are three times as trequent in the adolescent group as in
the 1 0 0nger groups.
three groups.

Experience balance d1tfers markedly for the

The adolescent group has no characteristic type,

the 10ungest is primarily coarcted, and the prepubescent period is
constricted (there is a recurrent trend toward constriction in the
prepubescent period).

Greatest variability in productivity occurs

in the younger groups.

..'

Normative Studies
Many stud ies are incorrectly termed normative.

The use

ot a highly select group both in intelligence and in socio-econom-

,,

is status, encountered in many investigations, does not constitute
a normative group, nor do their results describe what is normal
j.

tor the average child.
Swift (39) conducted a normative study with eighty-two
preschool,children.

~hough

classified as normative, the children

ere admitted to be a' "sophisticated group,t1 with the majority
coming trom professional homes and with an IQ conSistently above
average.

The range in chronological age was from three years one

onth through six years four, months.

The investigation was de-

Signed to present data on the frequencies of the variOUS categories and their relation to age and sex.
A somewhat unconventional procedure was introduced b1
witt, in that the instructions began HI have some tunny pictures
o show rou" (3917;).

)lost Rorschach workers obJect to USing the

'

l~

term

~ctures

in test procedure.

Another adjustment, more accep-

table than the first, was the use of an immediate inquiry, one obtained atter each response rather than atter all ten cards are
completed.

The usual practice with adults is to obtain the in-

I

quiry in a second presentation of the cards, atter the spontaneous
responses to all cards have been obtained.

The immediate type in-

quiry seems valuable, since a number of workers have noticed that

,'

i

:'

children become angered on a second presentation of the series or
have difficulty in identifying their responses again.

t

I

j

The median number of responses for Swift's group was
eleven, with a range of one through twenty-two.

The majority of

I,~ • ;

"

the responses occurred on the colored cards.
predominant, with little use ot detail.

Whole responses were

Form responses also were
..

high.

Few'shading or movement responses occurred.

ses exceeded human responses.
at least sixteen per

c~nt

Animal respon-

Blood or fire responses appeared in

ot the records.

The number of popular

responses, according to adult norms, was small, an average of 2.02
per child.

Categories found to be related to chronological age

were animal per cent, the number of movement responses, and-the
number of popular responses.

Categories found to be related to

ental age were percentage of whole responses, percentage of formetermined responses, and popular responses.

Significant sex dif-

erences were noted with regard to the frequency of form-color responses (girls give more torm-color responses), animal and animal
etail responses (more in boys), plant and object responses (more

"

..

--~---------------------------------------

....

16
plants in boys, more objects in girls), the number of rejections
(fewer in boys), percentage of details (higher in girls), and percentage of

respo~ses

to the last three cards (higher for girls).

Meyer and Thompson (34) have published detailed results
of their normative study with kindergarten children.

Eighty-six

i
.1:

children with an average age of five years nine months and an
average IQ of 103 were tested in this project.

The socio-economic

status of these children was somewhat higher than average.

"

'

In terms of median figures, the average number of responses for this group was 12.0.

Percentage of whole responses

was only forty-eight, percentage ot details 32.,.
comprised 10., per cent ot the responses.

Unusual details

Pure form responses

were the usual high tor young children, 74., 'per cent.

Also com-

monly found was an excess of animal movement over

movement

I'

h~an

(mean of 0'.9 to 0.3) and of color-torm and pure color responses
over form-color responses (mean of 1.1 to 0.,).

Shading was used

rarely.
Eight-year-olds were studied by Rae Carlson (14).

Her

group was made up of fitty boys and fifty girls ranging in age
tram eight years to eight years eight months.

Intelligence scores
'.

were l1mited to the middle range on the Otis Test, based on percentile norms ot Seattle's third-grade children.
ministration were according to Klopfer and Kelley.

Scoring and adResults are

reported in terms of the mean percentage ot all the categories.
The number ot responses tor these eight-year-olds was

17
20.13, with one or more rejections occurring in twenty-seven per
cent of the records.
sponses

(3~.88

Large details predominated over whole re-

per cent to

~1.30

per cent), but at least one whole

;.sponse was given by eacb child.
per cent, animal movement
per cent.

r,

l~.l'

Human movement averaged 6.84

per cent, inanimate movement 1.23

Sbading was used little, with texture responses leading

those which did occur.

OVer half the children had one or more

torm-color responses (mean 4.88 per cent).

Color-torm responses

averaged 4.3, per cent, and no pure color occurred in her group.
Halt ot the responses were animal in content, and human detail
comprised the larger part ot human responses in all cases.

Car1-

SOD found eight-year-olds quite variable and warned examiners to
expect large deviations trom adult norms.
One ot the most comprehensive studies yet reported, and
ODe whicb will serve as a basisot comparison tor this study, is
that ot Ames and her co-workers (1).

Six hundred fifty records

were collected ot children from ages two to ten years.

Fitty

chlldren were tested at each ot thirteen age.levels; balf-yearly
trClll two to Six, and at yearly intervals through ten years ot age.
The data are presented in terms of the half-yearly and yearly intervals selected, and include the extent to which the determinants occur, the percentage ot subjects using each of these variables, and a discussion of the sex difterences and pattern of behaVior cbaracteristic of each age level.

Scoring techniques are

essentially the same as widely used methods with a tew exceptions.

" I

i
I,

.,

18
_es introduces the French category tlClob," responses based on a
diftuse impression of the blot stemming from its darkness (1:8,)~
fbiS is similar to Klopfer's C' category.

.ere scored F(C).

All shading responses

An elaborate system of scoring shading was

deemed unnecessary, since children give few such responses (1182).
scoring of usual details, form accuracy, and popularswas based on
aD

analysis of the records themselves, with the aid of Hertz' fre-

quency tables, rather than in terms of adult norms.
Unfortunately, the variable of intelligence was not
controlled adequately.

The intelligence of half these children

is decidedly superior, and based on vague estimates and "developmental examinations."
Rorschach studies.

Another shortcoming is one common to many

Statistical methods of doubtful value (for
< '

Rorschach variables) have been applied to the ratio M to Sum C.
The results are reported in terms of the means of the two separate
factors rather than

~

terms of quantified categories.

.er assumes equivalence.

The tor-

Secondly, sex differences are discussed

in terms of means, but the significance of these differences was
~ot

tested.
According to the authors, the most conspicuous finding

is that the Rorschach picture at each level has a unique and distinctive "characteristicness" which sets it apart from every other
age level.

Detailed results for the sample of fifty on the six

year level are
BUlts ~

~~ported

in the chapter on the analysis of the ~e

-
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The report is generally well organized and presents a
wealth of statistical data.

Considerable space is devoted to a

description of scoring and administration, but the authors warn
one that the volume is not presented as an introductory manual
on Rer schach procedure.

The authors take great pains in the

presentation and analysis of the results, and are eager to have
their work serve as a partial but important answer to the lack ot
norms tor children.

It is unfortunate that

~his

thoroughness did

not extend to the initial screening of the children in regard to
intelligence.
Another outstanding piece ot research is a long range
normative study conducted by Nettie Ledwitb, chief psychologist
at the Pittsburgh Child Guidance Center (31,·32, 47).

This study

was initiated in the tall of 1946, with a plan to to1low the chUdren through their elementary school years, six years at age
through twelve.

A complete report has not yet been published, but

progress reports have appeared from time to time.
In addition to the Rorschach Test, another type of test

is administered each year, so that at the close of the study, a
comprehensive battery of test results on each child will be accumulated.

The additional tests are:

Stanford-Binet, Form L; Grace-

Arthur Performance Scale; Goodenough Draw-a-Man Test;

Mo~oe

Diag-

nostic Reading Examination, and the Thematic Apperception Test.
When tirst chosen, the 138 subjects of this study were
in the first grade ot thirty schools, and ranged 'in chronologIcal

p
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age trom six years to six years ten months, with an equal number
of boys and girls.

The mean Binet IQ reported was 104.6.

A more

thorough control is evident in this study, since the children are
divided into four IQ groups, and results

a~e

reported in terms or

these separate groups as well as in terms of the total.

The first

group comprises the children with an IQ of 12, and above (N 13);
the second includes the range 110 to 124 (N 32); the third 90 to

109 (N 7,); and the last classitication includes an IQ ot 89 or
below (N 18).

The total range was 77 to 143 (N 138).

For the

ij

,

purposes ot this study, the six-year-olds are given attention,
the results ot the third group in particular, since those with
IQ's within the average range are more comparable to the intelligence level of the present study.

These data are presented in the

chapter on the results of the present investigation.
Ledwith used the Klopfer method of administration,
scoring and 1nterpretation.

Averages and standard deviations of

the various test factors were computed.

In the comparisons be-

tween intel1i*ence levels and between sexes, little more than
trends was noted, and a few differences among the various test
actors were significant at the five per cent level.

There was a

tendency for the boys to give more responses than the girls, and
or the brighter children to give more than the less bright.
either sex nor intelligence seemed to affect the proportion of
ocation categories or the mean number of color responses or moveent responses (3112-3).

"

p
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Studies With Special Groups
Mollie Gair (18) compared the records of superior
seven-year-old children with those of a more average group of

.'
I

children seven through eleven years of age.

Her group of twenty-

"",

'

nine children were selected from a second year class in a school
tor gifted children.

The averageIQ was 146, with a mean age of

seven years three months.

In her comparison, she found greater

productivity in the sUperior group, with a high percentage of
whole responses and less use of detail.

For the bright children,

there was a wider range in content, and a greater maturity in the
use of human movement, form color, and form-determined responses.
The

percen~age

of human and animal movement in the bright seven-

year-olds was close to that found in her average children nine to
eleven years of age.

As in most children, animal movement exceed-

ed human movement in the bright group, but color responses were
more frequent than in older children of equivalent mental age.
However, color-form responses continued to predominate over formcolor responses, which prompted the author to suggest that the
group may have been well-adjusted as a whole, but that
~evelopment

emotiona~

in the bright child may not always keep pace with his

intellectual development.

However, she admitted that the number

studied here was too small to make definite statistical conclusion

An investigation dealing exclusively with feebleminded
children 1s Guppy's study of fifty retarded girls (4,).

Guppyat-

tempted to determine whether there are Rorschach patterns distinc-

\.
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tiTS ot teebleminded children, and to show the relationship between these patterns and intellectual development.

The subjects

ranged in age trom eight years to fifteen years three months, wi
aD

IQ range offorty-tbree to seventy.

These child ren

responsive to the colored cards than to the achromatic cards.
number of responses was 17.34.
others in location choice.
groUp saw any movement.

Usual detailS exceeded all

Shading was rare, and only half of the

Guppy concluded that difference of intel-

ligence within this range of IQ seems to have little influence on

I

! '

but that this particular group tended to give
I' ,

r responses than normal' children.

Well over half of the ra-

10,'
"

were pure form, but sixty-four per cent were decidedly ot
quality.

Pure color exceeded form color and color form

ombined (seldom found even in normal children) and color naming
quite frequent.

Older girls tended to see mare popular con-

Perseveration occurred at all the levels.
Negro children have been studied by Sunne (37) and
orman Kerr (28).

Sunne's study was in terms of a comparison be-

three social-racial groups,'white children, Negro children,
mountain children.

Kerr's was a normative study of sixty

egro children, ages three to nine, with an average Binet IQ ot
In general, he found that Negro children utilize all the
of responding as do white children of c'omparable age, but
always to the same extent.
'--'-"'';'1:JS

He found the usual qualitative

and increase in critical 3udgment.

However

(
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••ried and did not show progressive increase with age.

Also,

detail responses were more trequent than whole responses.

Animal

aovement exceeded human movement, animal content was greater than
buaaD content.

Little use was made of shading.

Troup (13) tested twenty pairs ot identical twins in
siXth,' seventh, and eighth grade,and retested ten of these pairs
a halt year later.

She tound that though the subjects were twins

whose heritage and environment were similar, there were wide difterences in personality development.
any resemblance in temperament.

Some pairs tailed to show

ing ot personality.

Trial Blot Studies
Marguerite Hertz (20) was probably the first to suggest
the regular use ot a trial blot in the administration of juvenile
observed

t~at

.

Through her experience with adolescent subjects, she
the attitude of the subject to the test unduly 1n-

rluenced his responses to the first card.
Amusement at the novelty of the task, suspicion, shyness,
tear, doubt, and superior attitudes all influenced the
test results and in particular the responses to the first
test card. In order to make the tirst card more comparable with the rest and to establish a favorable mental
set at the beginning, it was decided to introduce a trial
blot before passing to the regular series (20:244).
Several blots, simple in des ign, were made of black ink on white
paper and a few were selected tor use.
tor each subject.

'

::j

I

From thiS, Troup draws attention

to the 'importance of subtle enVironmental influences in the mold-

~orschachs.

,I

One trial blot was used

These trial blots were obviously different from

24
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tbe Rorschach blots, in that they were homemade, just ink on or-

diDar1 paper.
The other worker who favors a trial blot procedure does

,0 tor different

reasons and in a different manner.

1

,

Mary Ford (

used one blot with all her subjects, young children, and devised
the procedure to serve as a nonverbal orientation to the type of
terial which was to follow.

She found that children are easily

';i
I.

istracted and apt to tire ot a task that requires sustained stShe concluded that it was of utmos t importance to ge.t
test under way quickly, and that lengthy instructions or ex.
u.GI_utions were undesirable.
Whenever possible, demonstration rather than lengthy
verbal instructions is desirable. For this reason the
introduction of a trial blot is especially important
when using the Rorschach Test with young children. This
procedure is more effective than any verbal attempt to
explain the nature of the task (12:34).
Only one other worker seems to have incorporated the
trial blot in the administration of the Rorschach Test
children.

Guppy (4,), in his unpublished study of retarded

, followed Ford's method and included the trial

~ot

as an

to instruction.
In each of the above cases, however, the effect of the

blot waS assumed and was not studied exper1mentally., as is
tended in this study.
Discussion
The earliest age when Rorschach records are obtainable

..

ri,I

t been determined. Since collecting records depends upon
ba. DO
the willingneSS of the subject to cooperate, his ability to concentrate on the task, and his ability to express his meanings in

I
"

I,
"

words (12:36), and since these abilities differ in subjects ot

;

,

tbe same chronological age, it is difficult to set aDydetinite
.,_ as the lower age limit of the test.

Bockner and Halpern (4)

contend it can be given to a child as soon as he is able to talk,
but they add that, practically, the test is not particularly helptul in children much younger than four years.
Most investigators stress the need ot caretul standardization and norms.

Ford (12) suggests standardizing a simple
,
trial blot so that pretest conditions may be similar tor all subjects.

Published studies, though not always comparable in popul

.
~

(

".
"I

tion and administrative methods, agree there is an evolving pattern ot responses, qualitative and quantitative, with increasing
age.

Most

investigat~rs

claim to use an eclectic method ot admin-

istration with children, but one which aims at simplicity, sincerity, and flexibility.

There is also general agreement on the need

or continued encouragement of younger subjects.
Certain modifications in interpretation are also eviThese are necessary because the records of children are
canty, show a large percentage of whole responses, a fact which
to be related to intelligence or drive, show a large
ortion 01' animal movement over human movement, predominance of
olor torm and pum color over torm-color reSULU.""..,'>'l (not found in

.

"
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adult record), and show the occurrence of characteristbe norma1
t1c juvenile populars. In general, children's records seem to re
quire a different evaluation of quality as well as quantity in

i
i

i·
II

:

tbeir responses.
Interpretation of children's records has been most extensively dealt with in European writings.

One of the first

to appear in this country on the practical application of children's Rorschachs is Florence Halpern's
's Rorschachs (8).

I=~::"=";:----

A Clinical

Approach

"

I
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Her discussion deals with children

two and one-half to ten years of age, and covers a variety of
clinical syndromes and records of children with various forms or
tal and emotional disturbances.

Despite admitted questions or

ation, the author considers it advisable' to publish such a
._,.w~

al. more or less an emergency measure until extensive valida-

tion and reliability studies appear.

.,

The statements are based on

empirical findings from the study or many hundreds ot children's
..........L""whach protocols, and rrom this the awareness that certain pa tterns of responses, their presence or absence, coexist with speci-

ot problems.
From existing literature, it is possible to discern the
broad trends and conclusions regarding Rorschach testing
1. The number or responses increases with increasing
age.
2. Percentage or whole responses decreases with increasing age, and details become more rrequent.

:. I

Use of rare detail (rare according to adult standards) is infrequent in early childhood, but increases slightly with increasing age.

3. Pure form responses decrease, form accuracy level

increases with age. The number of determinants used
also rises. Human and animal movement increase rapidly, with animal movement predominating in most
cases. By adulthood, human movement predominates.
Inanimate movement is rare with children. Color
responses are not primarily form-determ1ned in early
years. The latter tyPe of response increases with
age. Color-form and pure color responses decrease
with age. Little use is made of shading betore
adolescence.

~'"

4. Animal per cent is high and human responses low,
but on the gradual increase.

S.

Sex differences are neither large nor consistent.
Differences within a sex group are greater than tho~
between sex groups.

!

t'

I

,
"
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6. Group populars occur, that is, responses given fre-

quently by children to certain cards but not listed
as popular responses according to adult standards.
The frequency of adult populars increases with age,
but is limited in early years by the infrequency of
the determinants required to scare the response as
popular.

7. Informality, encouragement, and sincerity play an
important role in testing children.

8. Certain modifications of interpretative principles

are necessary when the Rorschach Test is applied to
young children.
Reliability Studies

Many Rorschach workers claim that the analysis of the
consistency of isolated determinants is meaningless because these
determinants have meaning only in relation to the other variables
in each individual's record.

bave been commonly used.

Three methods of ju:iging reliability

test-retest, split-half correlations,

1'1

,
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aDd matching. Each method has limitations. The test-retest
._... ,r::nod assumes that no change has taken place over the interval
1~~.Et8n

the initial .test and the retest.

M. Kerr (28) used this

in testing children after one year and found relatively

lOW scores for reliability.

When the correlations are arranged

in order of the length of the interval between tests, there is a

aSrly consistent decline as the length at the interval increases.

"

!

I

i'

preschool children, Swift (38) found a median correlation of
two weeks, and after ten months the correlation dropped

i
,i

Split-half correlations are not as meaningful because

,.

i

the ten blots are designed to be given together and to produce
types of responses in their standard' order.

This method

particularly difficult with children because of the small
r of responses given by them.

num~'

The highest split-half correla-

were found by Hertz (19) with 300 junior high school stuShe reported a median correlation of .83.
Some'contend that the only.successful approach to date
o determine reliability is the method of matching, which keeps
total Rorschach gestalt intact.

Krugman (30) demonstrated the

bllity of the scoring and the interpretation of Rorschach
ords in a study of twenty problem children in which comparisons
were made by experienced judges, and the rethe scoring tabulations were matched with the
This method has its limitations also

in that it

i.
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~4 applied~onlY
~

to small numbers and depends upon the skill

the judges used.
The problem of the method to demonstrate the reliability ot the Rorschach is real and challenging.

No adequate statis

tical procedure has been suggested as yet to handle this problem.
Nevertheless, workers feel that Rorschach interpretations possess
a high degree of objectivity and reliability in the bands of

i'

skilled and experienced clinicians (24:317).
Validation Studies
Another problem always with the Rorschach examiner pertains to the validity of the Rorschach method.

No systematic,

[
I, ,
"

,

:.

(

efinitive validating study has yet been made on the Rorschach
st.

The main problem is the difficulty of designing a study

that might be treated statistically and yet would give attention
o the configuration of the components.

Besides validation prob-

inherent in the nature of the instrument, there is the dificulty of establishing valid criteria for those aspects
onality with Which the test deals.

per-

A few studies have managed to

some light on the question of Rorschach validity.
roughly classified into three groups:
t~ies

or

These may

correlation studies,

of contrasting groups, and matching techniques.

The last

yielded the most satisfactory approach, since it allows
or a holistic approach.

Judges compare Rorschach data, inter-

ted blindly from the test reoord alone, with a report from one
knows the patient well.

These results often show striking

30
oorrespondence to the facts about the person.

Hertz and Ruben-

stein (26) submitted a record for interpretation to Beck, Klopfer

aDd Hertz, and found a high degree of reliability between the
interpretations, and that the interpretations appeared validly
related to clinical data.
The studies that have tried to correlate single Rorschach variables with different objective neasures of personality
have been unsatisfactory.

i·

The problem is what to use as a cri

10n. Most studies have relied on paper-and-pencil personality
lDVentories, which themselves have not been wholly successful in
personality descriptions.

Furthermore, these instruments may use

the same labels measured by the Rorschach but these do not necessarily carry the same meaning.
Despite this handicap, a tew studies have used this
thod and reported moderate correlations for Rorschach variables
with Bernreuter scores, (41) and with the Allport-Vernon Scale of
Values (43).

Hertz (23) working with adolescent subjects, found

significant correlations between the Allport Ascendanceubm1ssion scores and Rorschach introversive-extratensive types.
Intellectual factors have also been studied by correlational techlques, using intelligence tests as the outside criteria.

Ford

found many moderate to high correlations between Rorschach
bles and mental age in her study of fifty-five preschooloh
Kerr (28) found only a moderate correlation with IQ.
(2~)

found several Rorschach scores which, together, gave

' ..
,

,
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Vernon (41) made blind estimates

te correlation with IQ.
••od era
-' of IQ which correlated .78 with Binet IQ's.

In the method of contrasting groups, the Rorschach has
been shoWD to differentiate between individuals ot var,ying age,

1Dtelligence,background, school achievement, of different race
or nationality, of deviated personality, and between individuals
.utfering from major kinds

of

mental disorders (24:319) •.

Hertz (20) advocates modifications and subsequent standardization in administration prior to attacking problems of reliability and validity.

Her efforts have been particularly strong

toward stimulating cooperative action which might lead to refinement in adm1nistrationprocedures.
The need for continued study and evaluation is recognized by most workers.

Whether the Rorschach Test accomplishes

all that some of its proponents claim is still a subject ot controversy.

For the present, however, it has become one of the

t important tests in the study ot personality.

CHAPTER III
DESIGN OF THE RESEARCH

.

The subjects of this investigation were seventy-two

siX-year-old children in the first grade of four Chicago schools,
two parish schools and two public schools.

In order to assemble

comparatively homogeneous groups and to provide a normative sample, the following criteria were used to obtain the population
tram which the sample was drawn:
I

a. Socio-economic status. Subjects came from one
region~istrict representing areas of a middle
class population. Most of the reSidents are
small-home owners or apartment dwellers of moderate income.
b. AB!.. Children were selected whose chronological
ages at the time of the study were between six
years one month and six years eleven months. With
the cooperation of school authorities, arrangements
were made to check school files for names and
birthdates.
c. Intelligence. Scores on the Kuhlmann-Anderson
group intelligence test, given shortly before individual Rorschach testing was begun! were used
as a measure for determining the midale range
(IQ 85 to 11,) of intelligence.
d. Teacher's ratings. A briet checklist1 of behavior
symptoms for each pupil in the class was submitted
1 See Appendix II, page 74.
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to the teacher for rating, and evaluated later on
the basis of ~ point system and the sco~es of the
entire class.
The resulting pupils ot average intelligence, making a

,

oed adjustment, and within the proper age range, were then paired

.

3

for age, intelligence, and sex.

One group was arbitrarily as-

signed to be the experimental or trial blot group, and the other
the control group.

The mean age and intelligence were computed

for each group in each school, and for the total groups.

The

differences between means were tested for significance by using
the t statistic. 4 Th1s was done to check poss1ble influence of

-

age and intelligence tactors.
their

liS

The results of these means and

are reported in Table. I (page 34).

were assumed to be relatively homogeneous in regard to age and
intelligence.
Each of the, two groups was comprised of thirty-six
Udren, w1th an equal number of boys and girls.

The mean age

or both groups was almost exactly six years. s1x months.

The mean

lQ tor the tr1al blot group was 106.56, to;-/<2, \ioif-~W~~ ot
j"""';

I

\

2 With the aid of judgments by

LOYOLA

\S\

UNiVERSITY

a~'Iillf·~~1sor.

3 See Garrett (71211) on method of equ1valent groups.
4

,

No statistically

significant differences occurred and, therefore, the two groups

oup 106.94.

,

See Garrett (71184, 198, 204-206).

..
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TABLE I
GROUP DIFFERENCES IN MEAN AGE IN MONTHS AND INTELLIGENCE
OF SEVENTY-TWO CHILDREN IN THE PRESENT STUDY

Mean

I

School

Index

N

1

CA
IQ

2

SD

!

P

Trial blot
group

Control
group

20

78.10
106.40

78.30
106.00

2.31
4.70

.19
.19

<.50

CA
IQ"

16

76.50
108.00

75.75
109.50

2.97
3.94

.50
.71

<.50

3

CA
IQ

16

78.13
108.00

77.75
108.50

2.54
3.93

.30
.03

<.50
<.50

4

CA
IQ'

20

79.10
103.90

79.40
106.94

3.31
6.73

CA
IQ

72

78.02
106.56

77.92
106.94

.20 <.50
.29 ' <.50
.15 <.50
.29 <.50

Total

,

.

( .50
<.10

Description of the Test
The Rorschach Test consists of a set of ten bilaterall
symmetrical ink blots, each centered on a stiff white card seven
bY nine and one-half inches in size.

Five of the blots are achro-

matic, two have color combined in part, and three are all colored.
The cards are numbered I through X and presented in order.

The

purpose is to get the subject to tell what the blots look like to
him with a minimum of suggestion from the examiner.

The value of

the method lies in the unstructured nature of these blots on Which
a subject tells what he sees and projects his own meanings.

His

responses are regarded as a projection of his personality and as
such a valid sampling of his characteristic reactions to his environment.

Therefore, it is said to reflect the individual's ap-

proach to situations and everyday problems (2,:10).
Test Procedure
Test condi·tions tor the Rorschach method are similar
to thos.e of any test, in that the subject should be comfortably
seated and at ease with the examiner.
subject in an upright position.

The card is handed to the

He is permitted to turn the card

in any way if he chooses, but the idea of doing so must not be
suggested by the examiner.
is needed for each card.

The subject is given as much time as
The examiner records the time elapsing

between the presentation of the card and the first response
(reaction time), and the time required for the full responses to
a card.

A verbatim report of everything the subject says is re-
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corded by the examiner, including not only the descriptive responses but also comments, expressions, and behavior.

After the

subject has seen all the cards, the usual procedure is to conduct
what is called the inquiry.

This is done to determine what part

of the blot was used in the concepts and what determinants were
used.

After the test and inquiry are over, most examiners ask

about which card was liked best and which least, and why.

Klop-

fer (9) conducts a "testing the limits" phase, which is somewhat
of a second inquiry to provoke reactions in directions avoided or

;.

not clarified by the subject in his spontaneous reactions (9:51).
Except tor the use of Mary Ford 's trial blot (photo-

;

.

graphed and mounted to resemble the Rorschach plates 5) with the
experimental group, the procedure was identical with both groups.

• I

i'

After the preliminary screening was completed, each child was
taken individually to a private room and given the Rorschach Test.
All the children had peen acquainted with the examiner through the
group intelligence testing.

In order that good rapport would be

established, however, a few minutes were devoted to casual conversation on the way to the examining room and before the test was
i'

begun.
The technique for administering the Rorschach was modified according to the suggestions of previous investigators.
First of all, simplified instructions were adopted from various

'5 See Append 1x III, page 76.

,.
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workers (12, 1, 39, 2) and, secondly, the inquiry was conducted
tmmedlately after each card, somewhat after the method of Swift
(39) and Ford (12), who found that a second presentation of the
card waS not always advantageous or appealing to the child.
Lastly, the testing of the limits phase was omitted.

This was

done to insure that the responses were not influenced by communication between children outside of the testing situation.
The child was seated at a table to the left of the
examiner and in a position that permitted both the child and the
examiner to have full view of the card in the child's hand.

I
I,'

The

only other material placed on the table top were the other Ror-

",

schach cards, piled face down to the right of the examiner, the
sheets for the recording of responses, and location charts beneath these.

A stopwatch was held unobtrusively in the examiner's

left hand.
The chlld

~as

presented with the first card (or trial

blot in the experimental group) with the statement "Wha t could .
this be?"

If the child hesitated for a period of ten seconds or

more, he was asked again "What does it look like to you?"

Those
! .

who stopped with one response were encouraged (only on cards I
and II or on the trial blot and card I) with "Anything else?
you give me some others?tI or "Can you give me some more?"
sals were answered with "Most chlldren see something.
know what this might look like to you."
the examiner said "Is that all?

Can

Refu-

I want to

When responses ceased,

When you finish give it to me."

38
The inquiry was made at this point with ttl want to see just what
yoU saw.

Where is the

, t• or "Put your' finger on the

."

According to need, and to discover what determinants were used,
the following questions were asked:

"Tell me more about the

----

"What made you think of

_ _ ."
1"

"Tell me about the ___ ."

,a

Probably the most fruitful questions were "How could you

tell it was a ___ ," or "What reminded you of a ___," Direct

questions asked of the examiner, such as "Does it look like a

----

1" were referred back to the child with "Yes, it could be a

_____ ." No time limit was imposed nor was rotation forbidden.
When a child asked permission to rotate the card, he was told he

,:
rl

,

i,

,

might do so 1£ he liked.

At times, when it was not clear whether

"

only a detail ot a human or animal was seen, the child was asked'
:,'

tlDo you see just the (doggie' s) (head) 1" Timing was in terms of
reaction time to each card and the time devoted to the card bet ore
the inquiry was begun.,
Scoring
Rorschach described a Variety of scoring categories,
along the principal dimensions of area, determinants, and popularity.

There have been revisions and modifications of scoring, but

the main elements remain the same.
throughout the present study.

Klopfer's (9) system is used

Scoring is accomplished through the

use of symbols which are, in many cases, abbreviations of what the
SUbject has used, and is a means of quantifying the subject·s productions.
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Each response is scored for three factors:
determinant, and content.

location,

Locations are scored according to the

area of the blot W (whole), D (commonly perceived details ot the
blot), and Dd (unusual details).

The principal determinants are

form, color, movement, and shading.

The elements in the blot

which led the subject to see what he did are identified by careful supplementary questioning in the inquiry period of the test.
Responses which are dependent upon the shape of the blot are
called torm responses (F).

Where two or more determinants are

used, they are combined, such as where form and color are used
together (Fe).

Human or human-like movement is scored K, animal

movement is scored FM.

Shad1ng which is used to d1fferentiate

the texture of the blot is scored c (or combinations of Fc or cF
depending on whether the form affects the response), and shading
which implies a third dimension is scored K (or FK or IF).

Sha-

ding scored k impl1es ,a hazy quality differentiated on the blot.
The main content categor1es are A (whole animals), Ad (parts ot
animals), H (humans), Hd (parts ot humans), .Obj (man-made objects)
Pl (plants), and N (nature).

Other content categories are scored

by a conven1ent abbreviat1on, but most responses fall in the above
categor1es.
For adults, some responses are scored popular (P) or
original (0) on a statist1cal basis, that 1s, the number ot t1mes
they occur in a hundred

reco~ds.

Accord1ng to some authorities,

a response occurring once 1n every six records constitutes a pop-
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ular response.

Others say it must occur in one out ot three

records to be scored a popular response.

An

original response

is one that occurs once in every hundred records.
In addition to the above procedure, certain relation-

ships between the categories are studied through the calculation

ot percentages and ratios.
Atter the record has ,been scored, an interpretation is
made on the basis ot the record as a whole.

The results are not

simply the product ot the test, but ot the interpreter who reads
and organizes them.

Scores are only a step toward interpretation.

Various scores have different meanings according to the setting
in which they appear.

For the purposes ot this study, interpretation will not
be attempte9.

otmain concern is the quantitative distribution ot

responses and statistical comparisons made between the two groups
comprising the study"and between this study and comparable stud1es.

It is recognized that the interrelationships of the various

tactors are more important than their frequencies, and that, taken
out of their context, the various determinants lose much of their
meaning.

However, it is telt that the global approach of the test

has little to lose and much to gain from investigations of this
nature.

Some quantitication

~

necessary in order to establish

normative data and in order to compare results between ditferent
investigators.

~-------------,
CHAPTER IV
PRESENTAT ION AND ANALYS IS OF THE RESULTS
The responses of each or the two groups ot thirty-six
siX-year-old children ot this sample were analyzed in terms ot
the means and percentages of the various scoring categories.
Frequencies and percentages ot major responses were

compu~ed

for

individual records, and then means and standard deviations were
computed for the groups.

To find what statistical d1tferences

exist between the groups, chi square values, incorporating the
Yates correction (10:207), were calculated for the various Rorschach categories for the experimental (trial blot) group and the
control (non-trial blot) group.
Statistical treatment of the data is presented in
Tables II and IIrl in ~erms of mean, standard deviation, and chi
square.

In this respect, it is important to note that chi square

values do not apply to the mean differences between the groups.
Rather, the significance of a difference was tested by making a
cut at some suitable score in the distribution and comparing the
number ot Cases in each group which exceeded a certain score.
1
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TABLE II
GROUP DIFFERENCES IN THE MAJOR CATEGORIES
OF RORSCHACH RESPONSES
I-

Category

Experimental
group
Mean

CA
IQ .

R

SD

6-6.02
106.56
16.94

Control group
Mean

SD

Chi
square·

2.62
5.28

6-5.92
106.94

3.06
5.96

9.20

14.18

7.28

1.43

,

.3i

Total time
RT (chr)
RT (ach)

9.62'
19.40"
16.80"

9.94
21.90
14.00

10.06'
26.30"
21.30"

4.46
21.80
-16.60

2.8
1.02

w

Dd ,8%

7.78
55.50
5.52
1.00
34.90
1.78
.36
9.50

2.50
25.60
5.34
1.78
22.10
3.54
1.06
13.70

7.7158.93
4.84
.50
30.80
1.22
.44
9.70

3.96
21.10
4.36
1.04
19.40
1.36
.29
10.05

.08
.23
.91
.56
.50
.00
1.23
.34

F
F%
F+%

11.94
68.80
91.10

1~.40

7.40
.30

10.18
71.30
89.90

5.60
19.60
10.90

.89
.80
.00

w%

D
d

Dtd%
s
Dd

FM

• 9
.36

.~1

.73
1.17
.82

.14
1.06
.47

.54
1.22
.90

1.0,
.29
.29

FC
CF
C

.7,
.86
.44

.93
1.00
.84

.67
.61
.22

.94
.91
.48

C'
c

.86
.2,
.31

1.07

1.22
.14
.28

2.16
.3,
.,0

.51
.06
.75
2.08
.10

M

m

K

(continued)

."

.73

.00

r-43
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TABLE II (continued)
GROUP DIFFERENCES IN THE MAJOR CATEGORIES
OF RORSCHACH RESPONSES
!'-

Category

Experimental
group

Control group
Chi
square•

Mean

SD

Mean

SD

7.34
45' .20
1.69
9.10

3.44
15'.60
2.09
-15'.60

7.34
5'3.40
1.5'8
8.30

4.62
22.10
1.93
13.80

.06
2.72
.00
.23

P%

15'. 0

2.~6

1.16
9.30

2.11
16.90

1.05'
10.30

.00
.00

SumC
8,9,10%

2.06
32.40

1.68
13.5'0

1.28.
31.10

1.48
12.30

3.06
1.02

.67

1.33

1.33

1.88

2.22

A
Afo
H
Hfo

P

Rejections

w (3x) >M

*

,

.00 .

.

With one degree of freedom" chi square must reach
3.84 to be significant at the .05'level.

"

~
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TABLE III

GROUP DIFFERENCES IN THE RATICS AND IN THE PERCENTAGE OF
RESPONSES TO THE LAST THREE RORSCHACH CARDS

-.

.
Per cent of subjects
Category
Experimental
group

-

H+ A>Hd +Ad

80.6

H+A( Hd +Ad

16.7

H+A= Hd1-Ad

2.8

Control
group

86.1
.

8.3
;.6

Groups
merged

Chi
square

.10

83.3
1.2.;

.;1

4.2

.00

.5'3
.26

£c

66.7

;,.6

> ~C

8.3
2.8

2.8

61.1
,.6

0.0

1.4

.00

~C=O

22.2

41.7

31.9

2.30

FMm<FccC'

38.9

38.9

38.9

.00

FMm )FccC'

38.9

22.2

30.6

1.64

=FccC'

8.3

,.6

6.9

.00

13.9

33.3

23:"6

2.77

8,9,10% )40

22.2

19.4

20.8

.00

8,9,10% 30-40

,2.8

41.7

47.2

.,0

8,9,10%< 30

2,.0

38.9

31.9

1.02

1<
M

1=

~C

M=O,

FIlm

FMm=o,

FccC'=O

The groups were dichotomized on the basis of findings in the literature on children or on the basis of cuts toward the center of
the distribution.

An examination of the above ,tables shows that no statistically significant differences occur between the two groups,
either in the variables themselves or in certain ratios.

Further-

more, there seem to be no significant trends which suggest that
the trial blot enriches or, on the contrary, depresses the group
patterns of these children.

From a quantitative point of view,

therefore, the subgroups do not differ and the total group is
homogeneous.

It can be assumed that the use of the trial blot

with this age

gro~p

does not influence the responses and is, con-

sequently, of little value and an unnecessary addition to the test
procedure.

Qualitative impreSSions gathered from observation of

the children support this conclusions.

A friendly tone and "un-

test-like" atmosphere,, brief instructions and rapid pace 1n the
test, seemed to carry more 1mportance with these children than the
inclusion of the trial blot, which prolonged the time required for
attention.
Slnce no differences of any consequence occurred, and
~

Since the two groups were selected according to the same normative
criteria, the groups were assumed to be homogeneous and were
merged to serve as a normative group of seventy-two average children with a mean age of six years six months and a mean IQ ot
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Comparison With Other Studies
Although most previous studies are not directly comparable to this investigation in terms of the population studied,
in procedures for administration or scoring, or in manner of pre-

senting data, it may be of interest to bring together available
Rorschach material on the six-year-old child.
sented in Table IV

2

These data are pre-

in terms of the total means of this study and

the means of three noted studies which have dealt with the sixyear-old (1, 12, and 31, 32, 47).

An attempt is also made in the

same table to show the relationship of the results of these studies to norms reported in adult studies.

Because the scoring cat-

,

egories are the same as this study, Klopfer's statements concerning adult norms have been extracted from The Rorschach Technique
(9) and used in Table IV as a representative or adult expectancy

on the Rorschach Test.
Total Number

~

Responses (R).

The seventy-two sub-

jects of this stUQy gave a total of 1147 responses to the ten'
Rorschach cards.

The range of responses was from four to forty

with a total mean of

15.56. Except for Ford's study, the mean

number of responses appears consistently to be fifteen to sixteen
for the six year level.

The
, difference in Ford's study is to be

expected in view of the fact that her subjects were very superior
in intelligence.

It w11l be recalled that Ford's group consisted

2 Page 47.
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TABLE IV
COMPARISON WITH STUDIES OF LEDWITH, AMES, AND FORD,
AND WITH KLOPFER'S NORMAL ADULT PERSONALITY

Mean for six-year-01ds
category

Didenko

Ledwith
(N 75')

(N 5'0)

(N 23)

15'.56
7.74
5'7.00
5'.93
33.00
1.50

15.70

15.78
7.58
51.00
5.74
34.00
1.56
.48
15.00

24.40
5.80
25.20
15.00
60.50
2.10

(N 72)

R
W

W%

D+d

D+d%
Dd

s.

.40
10.00

Dd,S::

.23
.98 .
.42

M

FM
m
K
k
F

.30
.02
11.06

F%
F+%

70.05
90.50

c
C'

.20

1.04
.71
.73

FC

CF
C

.33

1.67
7.34
49.30
1.64
.12.35'
2.24 .

~C

A

A%

H

H%
p
p%

Rejections

this

,

a
b
c

16.35
1.00

Ames

43.20
5'4.60
2.20

1.10

2.90
.30
.80
.00

6.80
43.5'0

.20

.60

1.20
1.00

.80

2.80

44.60

1.02

'

1.62
.44a
60.00
81.00

Ford

14.30
1.20
2.40
.10

.70

17.90
73.40
66.40

b

.40
1.48
.32
2.16

7.50
48.00
1.70

11.00

3.60c
23.00
.54

.70

.,0

1.00

2.10
12.60
,4.10
3.40
13.20
4.,0
20.00
.00

Klopfer
(adult)

20 to 40
20 to 30
45 to 55'
less
3 or
less
less
less

than
more
than
than
than

10
M
3
3

20 to ,0

85 to 100

cC' less than
2 (FC+CF+C)
more than CF+C
less than FC
rare

20 to 35'
5' out of the 10
less than 4

Ames reports a combined shading mean of .68.
Ames reports a mean of .30 for her category "C10b."
Those given by one out of every six children for

a2e 2rOUD.

,
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or

only twenty-three children with a reported IQ mean of 124.3"

with no IQ's below 90.
were superior.

Half of Ames' group of fifty children

Ford's higher productivity is also in keeping wit

her finding that the mean number of responses tends to become
larger with increases either in mental age or chronological age.
Rejection of one ,or more of the ten cards occurred in

37., per cent of the records, with a mean or one per record.
This figure greatly exceeds the number reported by the other investigators and contradicts the suggestion that rejections disappear after the preschool period.

o

In the present investigation,

all the cards were rejected at least once, but card II was rejected most frequently and card V least frequently.
Location Categories
At this age level, a manner of approach largely in
terms of whole responses is the characteristic one.
dren gave at least one, whole (W) response.

All the chil-

OVer halt of the re-

sponses (,7.20 per cent) were included in this category.

The next

highest in frequency is the large detail (D) used by eighty-five
per cent of the children, with an average percentage of 32.8, per
record.

The third most frequently used location category is un-

usual detail (DC).

Small usual detail (d) and white space (8)

are used least, with less than one per child.

Since the use of

wholes is but slightly greater in this study than in the studies
of Ames
lower incidence of whole
, and Ledwith, the significantly
.
esponses in Ford's group would tend to indicate that children
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with advanced mental maturity tend to use a smaller percentage ot
whole responses.

The predominance of detail over whole responses

usually does not appear until the eight year level.
Determinants

l.2!:m (F).
tour studies is form.

The largest determinant category used in all
However, in the present study, it is used

to a much greater extent.

The range was twenty-five per cent to

one hundred per cent, with a mean of 70.05 per cent.

The still

higher percentage reported by Ford seems to contradict the mature
tendencies of her superior group.
Accuracy of form (F+) for the responses of these groups
was scored with leniency, as it was felt that form-level rating
for children's responses should be based on a wider knowledge of
what may be expected at this age level.

Furthermore, the frequent

responses of anatomical or arbitrary objects from a child with
little experience cannot be judged by strict canons of accuracy.
The lack of limits which can be placed on many such responses
contributes to the difficulty in scoring form accuracy.
Moveme~.

The children of the present sample gave an

average of .23 human movement responses (10, .98 animal movement
(FM), and .43 inanimate movement (m).

All four studies agree on

the predominance of animal movement over human movement.

However,

the number of inanimate movement responses was more frequent in

...

this study.

These usually consisted of such responses as explo-

ions, water splashing, blood dripping, and the like.

Human and

i'

,,

p

M .

------------------------------------------------------,
animal movement was seldom very active or aggressive, but was
confined to minor action and mild activity.
QolQr.

Almost half of the group produced both form-

color (FC) and color-form (CF) responses.

Pure color (C) was

given by less than one-fourth ot the group.
lOW

These findings tol-

the trends of the other studies, although in those reports

the total amount of color employed is greater.

Whereas in the

present study color responses constitute the second largest determinant, in the other studies this order is reversed.

Only

Ledwith's study neglects to show the usual predominance of colortorm over torm-color responses; all the studies show an excess of
color-form plus pure color over torm-color responses.
Shading.

The shading responses of this group are sum-

marized in three categories:

those which differentiate texture

(c); those which project three-dimensional percepts onto the card
(K); and those which imply a hazy quality (k).
gave

8

response in the latter category.

Only one child

Other studies tind this

absent at this age level or do not bother to treat it statistically.

Contrary to tindings in this study, most studies tind that

texture responses lead all shading responses, although the total
Use ot shading is always

sma~l.

Texture responses were given by

seventeen per cent ot this group, while twenty-tour per cent ot
the children gave three-dimensional responses.

A great many ot

these responses were clouds and smoke, and rarely implied distance
Or perspective.

Ames combines her shading responses in the cat-

I '

r

~------------------------------------------------------------~
~l

egory F(C) and reports a total of .68 per child, with texture
responses leading.
A considerable discrepancy between reports is met in
the number of responses in the category 0' or achromatic color.
Many studies neglect to comment on this category.

It occurred

rather frequently in the present investigation, about one per
child, with over forty per cent of the group giving such a response.

Ames reports a mean of .30 for her category "Clob,"

which is similar to Klopfer's C' category.

Besides the use of

black as color, she inclooes here those responses based on a
diffuse impression of the blot stemming from its darkness and
assuming threatening qualities.

This type of response was also

met in the present study, probably more frequently than the use of
black as color.

Following Klopfer's system of scoring, however,

these responses were rated as C' symbolism responses and later
reported under the category Ct.
Content Categories
Animal content is most frequently given by these children.

All of the subjects gave from fourteen to one hundred per

cent A responses.

Human beings (H) comprised 12.35 per cent and

were given by nearly

two-th~ds

of the group.

The mean frequen-

cies are in close agreement with the reports of Ames and Ledwith.
Dev~lopmental

studies indicate a tendency toward increaSing use ot

human concepts and decreaSing number of animal concepts, but
Ford's report of superior children contradicts this trend.

Most

,2
average children at this age level give at least halt of their
responses in animal content.

Next in order of frequency occurred

objects, animal detail, plants, nature, human details, and anatomy.
Popular Responses
The popular responses, scored accord1ng to Klopfer's
norms for adults (9:179-181), comprised 16.3, per cent of the
sponses, with a mean of over two per child.

re-

The frequency of

responses to each of Klopfer's ten populars 1s given in Table V
along w1th the per cent of subjects who responded to each popular
concept.
TABLE V

FREQUENCY OF POPULAR RESPONSES

Card number

.
I
II
III (men)
III (bow)
V

VI
VIII

X ( spider)
X (animal head)
X (worm)

-

,

26
2

Per cent
responding

32
,9
1
17
16
4

36.1
2.8
6.9
44.4
81.9
1.4
23.6
22.2
,.6

0

0.0

-

As others have found, the inability to see movement and

~hading

~his

Number of
responses

prevents the children from seeing more popular responses.

difficulty occurred most frequently on card VIII and to a

,.,

I

------------------~--~~--
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lesser degree on card VI and card III.
Ledwith's children saw a greater number of Klopfer's
popular responses.

Ames' mean of 3.60 popular responses is not

comparable to the other studies, since her responses were scored
on the basis of each age group and not in terms of adult norms.
Many workers have suggested that group populars may be established for special populations, as Ames has done, by using a
criterion of frequency.

Rorschach originally suggested that a

response be classified as popular if it occurred with a frequency
of one in three records; other workers have proposed one in six
records (the criterion used by Ames).

Certain responses were

noted as occurring frequently in this study, but these were not
tabulated as such.

However, the possibility 'of establishing pop-

ulars for particular age groups seems desirable.
T1ming
The children devoted an average of almost ten minutes
in responding to the ten cards.

Ames, the only worker to quote

total time figures, found an average of almost nine minutes.

In

the present study, it was found that this time was largely made
up ot reaction time or time between responses rather than in
giving elaborated responses.

Reaction times for children between

six and twelve are seldom reported.
pres~nt

The reaction time of the

group (22.85 seconds for the colored cards, 19.10 seconds

tor the non-colored cards) is considerably longer than the average
of 10.6 seconds reported by Ford (12.43) for her six year group.

;4
;,

sere again, this may be a function ot maturity, but this seems to
be contraindicated by the report of 11.0 seconds on five-yearoldS in Meyer and Thompson (34).
Card Preference
As Ames found, the majority of children prefer Card X
because ot its color.

Conversely, the most disliked cards are

Ilost frequently disliked because of their blackness.

Some chU-

dren choose card X as their favorite despite having rejected it
during the performance.

Some like cards because of the content

perceived ("flowers on it"), some because of the ease with which
they could respond ("looked easy to me," "easiest"), and others
could not explain their preference (ttl just like it").

Many chil

ren chose all the colored cards or the three completely colored
as their favorites and disliked the rest (til didn't like the
ones only I like these" pointing to cards VIII, IX, and X).
ying the records

~s

a whole, card X was liked most by the

greatest number of chUdren, and card IV was most frequently
pOinted out as the least liked.

All cards were chosen as best and

twice or more except card IV.

No child picked this

as the one he liked best.
Experience Balance
The results for the M to Sum C ratio3 indicate that
se-children fall predominantly into two categories:· the extra-

3 Table III, page 44.

;;
tensive and coartatlve.

Thls trend ls not completely supported

the ratl0 FMm to Fcce', slnce a similar number of children fall
either the extratenslve or lntroversial category.

However, a

large number agaln have no responses on either side.

On the per-

centage of responses to the last three cards, almost half of the
children tall into the amblequal category (thirty to torty per
cent of their responses on the last three cards)·.

Introversial

tendencies appear next (responses less than thirty per cent) and
extratensive tendencies last (responses over forty per cent).
Qualitatlve Impressions
One ot the most outstanding characteristics noted in
collecting the records of these children was their frequent inability to explain spontaneously Why they were reminded of a particular concept.

Considerable prodding was necessary to clarify

their responses.

Furthermore, these children often misname ob-

jects and animals or ,are unable to remember proper labels.

Often,

they are conSCious ot the inadequacy of their descriptions and
admit being "not very good" at such a task.
a Sincere ettort to explain themselves.

Most children make

The majority ot children

at this age say little during the examination.

A tew are extreme

talkative and relate numerous incidents Which come to mind
examining the cards.
the~

Some are critical of the cards ("Gee,

are sloppy" or "Did you make these silly things?").

Many

are noticeably uncomfortable when they cannot recall the correct
name ot an object, remembering that it is "something that flies,"

dt

t

t

and discussing where and how it was seen, but not being able to
naDle it.
Most children do not volunteer an inqu1ry.

That 1s,

atter being asked about each response, they are frequently lim1
to "it looks like it" or fir just knew it...
bibited.

Their manner is unin-

No child was suspicious nor asked the purpose ot the

visit. ' On the contrary, it was amusing to observe their willingness and compliant attitude throughout the school contacts.

-

-

CHAPTER V
SUMMARY AND CONCLUSIONS

Although the Rorschach Test has been used with child

tor a number ot years, this use has been handicapped by the lack
ot adequate norms on which to base interpretation. Most studies
ha~

been quite limited in application, since they were done

either on rather select groups ot high intelligence and superior
,ocio-economic status, or they dealt with restricted aspects ot
the test.

Certain recent studies have used improved sampling

and have retined study to include narrower age intervals.
Besides the need tor norms, there is the question ot

ot administration to use with young subjects. Most
rs have tound that adult procedures are inadequate and have,
used some, type of modified approach with children.
present study has attempted to evaluate one ot these adminisIt is a method suggested by Marguerite Hertz
Mary Ford, wherein a trial or practice blot is introduced bethe ten standard cards are presented.

Hertz uses a trial

to offset test reactions which might affect responses to the
Ford recommends the trial procedure as a nonverbal
. . em,ongtration of the task that follows.
1rst card.

·.

;8

..

;

In order to test the effect of the trial blot procedu

on children, it was necessary to test two groups, one in which th
trial blot was incorporated and one in which it was not used.
The results of the groups were then compared and tested for the
significance of differences between them.

The study was limited

to one age level, six-year-olds in this instance, since changes
in Rorschach patterns can be expected because of maturational rac

tors in a period of more than one year.
A second purpose of the investigation-was to use the
results of the control group to add to the already existing normative data on six-year-olds.

If there were no statistical dif-

ferences between the two groups, they would be merged to provide
a larger sample.
by

This second aim necessitated certain criteria

which the children would be selected.

To exclude deviants trom

the group, the children were screened tor age, intelligence,
socio-economic status, and behavior.

Four schools were used, two

parish schools and two public schoqls, which represented middleclass areas of the city.

Only children six .years one month" to

six years eleven months were included.

intelligence tests were

a~ministered

middle range or intelligence, IQ

-

8;

Kuhlmann-Anderson group

and used to screen for the
to 11;.

Ratings by teachers

were used to exclude emotionally disturbed children.
The resulting seventy-two children were then paired tor

sex, age, and intellIgence, and assigned to be part ot the experiental group or part ot the control group.

The mean age ot both

---------------------------~-

,rOUPS was approximately six years six months.

The mean

I~

for

tbe experimental group was 106.,6, for the control group 106.94.
fO cbeck any possible influence of age and intelligence factors,

tbe means of the two groups were tested for significance of difterences by use of the! statistic.
Administration procedures followed certain modifications recommended by previous workers.

Simplified instructions

were adopted from those of other studies, and the inquiry was
conducted after each card.

Procedure was identical with both
/

groupS except for the use of Mary Ford's trial blot with the experimental group.
The Klopfer method of scoring the test was used.

The

number and percentage of main responses were computed far individual records.
tor the groups.

Means and standard deviations were then computed
Chi square values, incorporating the Yates cor-

rection, were calculated for the major categories and ratios to
differences between the two groups.

The results showed

no statistically significant differences between the two groups.
fore, it was concluded that

a trial

blot method such as this

an unnecessary procedure for this age level.
The groups were considered homogeneous and merged for
8!isons with the studies of Ledwith, Ames, and Ford.

At least

of Ames' children were of superior intelligence; Ford's group
decidedly superior; Ledwith's subgroup of average children 1s
most comparable st.udy in terIns of sampling methods., Close
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.greement was met between the results of the present study and
thOse of Ledwith and Ames, particularly in regard to certain
trendS which are descriptive of the six-year-old.

Ford's group

r. ther consistently shows trends which are characteristic of more
children.
Perhaps the most interesting of the observations is the
an immediate inquiry.

This particular procedure enabled

solve a number of difficulties met in testing
children.

In the main, it helped to take advantage of the

momentary interest, which declined considerably toward
of the test.

Most children are eager to cooperate, but in

time they become restless and prefer to switch to another

ot task.
The findings of the present investigation may not be
versally applicable for this age level.

However, the following

ts, based on the average measures of this study, will probprove useful with the normal six-year-old.
1. A number of responses near fifteen or sixteen.
2. A manner of approach largely in terms of whole responses. About half of the record is devoted to
whole responses. Usual details comprise about onethird of the record. Almost all of the children
employ usual detail to some extent. One in two
children discover unusual detail, but to a small
extent. One in four children utilize White space
with an average of less than one response per child.

3. Form is by far the most frequently used determinant,
and constitutes fram forty to seventy-five per cent
of the record. Form quality is difficult to ascertain since the children of this age level with

----------------------~------
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their limited experience, frequently give responses
of an arbitrary nature. Furthermore, they are often
unable to name concepts correctly or describe them
in detail, and may give the impression of using poor
torm.
4. At least one in four children gives human movement
responses, but this category is used sparsely when
it does appear. Except for one of the shading categories it is the least used category. Over halt
the chiidren give animal movement responses. This
response averages less than one per record. _Inanimate movement is given by nearly one-fourth of
the children, and is usually given without form.
Explosions, water splashing, blood dripping are
typical responses with this type of movement.
,. One to two color responses can be expected per
record. Half of the children give form-color or
color-form responses, but less than one-fourth give
pure color responses. More than a third ot the chi~
dren give achromatic color responses.

6. Texture responses are given by one in six children,

but to very little extent. Three-dimensional shading responses usually consist of smoke or clouds,
but less than one-fourth of the children use this
determinant. Responses implying a hazy quality are
practically never given.

7. Half of ,the responses of this age group can

be expected to be animals or parts of animals. Humans
are seen by two in three children, but these average
less than ten per cent of the record.

8. These children are able to see at least two ot

Klopfer's ten popular responses for adults. These
usually occur on card V or on card III (bow). The
inability to use movement prevented children from
seeing the popular responses on card III (men) and
card VIII.

9. Extratensive-introversial tendencies are not consiStent in the group nor within an individual record,
primarily because the children give few of the type
of responses included in the ratios which measure
these -tendencies.

10. Total administration time falls close to one-half

62
hour. The children actually hold the cards tor a
total of about ten minutes, and may be expected to
respond very slowly to each card.
Suggestions for Future Research
1. A study ot the Rorschach patterns of problem children at the six-year level.
2. A study of sex differences in the Rorschach patterns
of six-year-olds.

3.

or the effect of an immediate
inquiry versus the orthodox method of conducting the
inquiry in a second presentation of the cards.

An expertmental study

4. An experimental study where the examiner would give
two or three typical responses to a preliminary
trial blot.
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APPENDIX I
SAMPLE RECORD
Number 3
Response
I'd I

R.T.

5"

1. A wolf mask or
something.
28"

CA 6-5

Boy

IQ 109
Scoring

Inquiry
A wolt nose. Little

W,S

Cause a rocket ship
has tire when it
shoots up. Because
tire is red. Body,
wings (S).

dr,S Fm Obj
C

Fire

Round head, nose,
neck, body, hands,
and then legs.
A tree looks like
that. Little trees
in the ground.
This is a bow tie
because I know it.

M

H

P

D

F

Obj

P

D

F

Hd

bit like eyes (B).
Ears.

F

Mask

II

R.T. 6"
1. This looks a
little bit like a
rocket ship top
(sigh). This looks
like a rocket ship IS
taken ott.
54ft

III

R.T. 4"
1. Two little men
pulling on some
trees.
2. That looks like
a little bow tie.

Pl

31ft

IV

R.T. 18"
Wowl
1. Those look like
big teet.

Feet are round like
that.

68

Response
That looks like a
rocket ship body,
I know that.
The rest ot it I
don't know.
2.

Scoring

Inquiry

F

Obj

Some jets have wings
bent back.

F

Obj

Those things that
W
stick up on a beetle
bug. Feet.
Alive. Otherwise
would be laying on the
ground instead at
tlying.

F
FK

A

Fc

Obj

Tail, eyes, ears.

F

A

Window, and that 100ksD
like smoke. Because
it has black. Those
are trees. Look like
trees.

F
KF

Arch
Smoke
Pl

A lion has tour teet
and a head.

F

A

A rocket ship body is
like that when it's
on the ground without
no tire coming out.

D

35'"

Card V
R.T. 21"
(sigh)
1. This looks like
a littlet~looks a
little lae 3et
wings.
2. Buttertly or
beetle bug.
40"

P

Card VI
R. T.

15'''

1. I think that looks Looks like it's got
eyes and a nose.
like an Indian post.
You know what they
have with all carvings
on it. The rest or it
I don't know.

D

27"

Dard VII
R.T. 5'''
1. These look like
puppy qogs.

2. A little house.
17 ft

Card VIII
R.T. 7"
1. These look like
lions to me.

D

....p
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Response

Scoring

Inquiry

2. This looks like a
rose.
20"

Card IX
R.T. 5"
1. Green leaves.
2. Witches.
3. Pink flower.
50"

Card X
R.T. 3"
1. Some kind ot
stick.
2. Spiders.

Because I know what
a rose looks like.
Roses have pretty
colors.

D

FC Pl

Cause they're green.

D

CF Pl

Witches have hats
like that.

D

F

(H)

D

CF

Pl

Straight down.

D

F

Obj

How many legs.

D

F

A

Eyes, ears, mouth
looks like a cow's
head.

D

F

.Ad

Well, these here
W
look sort of' like
wings, and those are
the things what hang,
and here could be the
feet. Little beak here.

FM

A

With hands right
around them. I could

F

3. Cow's head.
53"

P

Best III - "I could figure out all that so easy."
Least VIII - "Couldn't get anything done on it."
SAMPLE REC ORD

Number 61
Card I
R.T. 30"
Is it an
1. A big
A mother
teaching
to fly.

animal?
robin.
robin,
its baby

63"

Boy

CA 6-8

IQ 104

Card II
Ohl

R.T. 22"
1. Right here it
looks pretty good

d

Obj
Hd

P
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Response

Scoring

Inquiry

2. Could be a man
with red socks
splashing in the
water.

I could see some
skin here. I could
see that bumping out
and everything.

D

3. And there's tire

There's smoke coming
out of here. Flames.
This here is sort ot
reddish orange. Smoke
comes out of fire.
It's dark just like
smoke.

if

Toes like a chick,
head, and there's
his point (beak).
Stomach, leg.
Right all along here.
Well, it's orangee,
red, looks like fire.

}f

F

A

dr

C

Fire

W

FIn

Pl

up above, smoke I
mean, so you can't
see him.
1'40"
ard III
Oohl
I don't know what
this is anyway.
R.T. 8 t1
1. If that was together would look
like a chick.
2. That looks like
fire, too.
Oh,

3. A tree, looks like These leaves are

branches, this branch
is falling off. Thes&
leaves are kinda orange. Not on there.
Falling down I think.
1'10"

falling down. Looks
like a branch and
right here. Well,
they have pOints like
branches and round
like branches and everything, except some
branches don't have
such sharp points.

M

H

FC

Water

CF

Fire
Smoke

KF
mF

C'F

FC

,

i

I
I
I

I

i I

ard IV
Eeeksl
R.T. 10"
1. These here look
like big, you know,
those that have big
noses and teeth, and
other stutf.
2. Could be a pump
0
both sides and

Ii
!, j
:;
'1

I

I don't know, but
it's some kind of an
animal. Jus t par t ot
him. That's how big
a feet they have.
Like right here just
t

D

F

Ii

Ad

I

I

D

F

Obj

I

!

!
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Response

Inquiry

Scoring

all the things where
the water would come
out.

3. These, could look A little bit untied.
like a shoe with them Looks like a little
bit like a sole.
shoe strings. How
many papers do you
have to fill out?

D

F

Obj

w

F

A

1',,"
Card V

R.T. ,"
like a butterfly, I
could tell that rIght
away.
18"
1. Oh, this looks

His head could be
there. There's his
antelopes, you know
those antelopes they
have.
Looks like a bit lIke
he's alive, and he's
flying.

FM

Card VI

Eeeksl
R.T. 1,"
1. Could be an ant.
Two legs starting to
come out. You think
so?

2. Right up to there
could be a bird. I
could see hIs whiSkers at least. I
can see I have four
more to do. This one
is really a hard one.

These here two legs
W
and these here growing. And it looks like
an ant's face (belches). Sometimes ants
grow things on the
sides.
I could see his eyes
D
and beak and wings
and tail, everything
like that.

F

A

F

A

,O't

Card VII
Ugl • • • I can't tell
what this is.

1'30"

Rejected

p

Response

73
Scoring

Inquiry

Card VIII
R.T. 6"
1. It could be a colored frosting cake
with all the colors
mixed in.

(names colors) Only
if rounder •.

w

CF

Fd

2. Down there looks
like a rubber band.

Then a stick here
(1l1ustrated slingshot)

D

F

Obj

Well, it has frosting W
like a cake. Jus t
.wri te d own the same
thing I had over there.

CF

F4

There's a straight
line down, pretty
even.

D

F

Obj

Like one of them
notes.

D

F

Gracenote

D

F

Obj

44"

Card IX
R.T. 10"
1. This could be a
cake, too, if it was
a little rounder.
A frosted cake, a
colored cake.
2. A little stick
there.

59"

pard X
Finally, I'm donel
R.T. 7"
1. Right there looks
like a ukelele tune.
That's all I could
think of.

2. And right over
See, if just open
there could be a pair 'em. It has two
of pliers.
things there like
a pliers and a dot
59"
like a screw and an
opening.

Best X - "real bright colors what I like"
Least I - "It has such a dark cOlor and too much splatter
allover and too many hoi es."

APPENDIX II
BEHAVIOR S;IMPTOMS CHECKLIST
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_r

_ " " " _ _ _ ,," _ _ .",,, . . . ,

->

:J ::.JLL.VI () ~E

~JY11.=-TO~lS

---------,--------~--------------------------------,

~

If uny 01' the following itar:ls are QP~)licable to t his child, indicute wHh a nur!1bcr 1
if J.:t is a ::cUd problem: .£ if mod:Jr~t8, end ~ if severe. Leave blunk or murk .Q. 11' an
e!'8E; OhOW3 :10 difric ;;l'.:;y"

Scrrs:i.tiveness

____1'endency to "'OITY
-.--..:--Dcnresssd
.-

attitude

____ pnyd::0 e.rnj, ng
C'\,"7·.,~~.,
_~_"">~\i.l._t:::~ ~

4·

v

imic' J":-'"
-"'::I

_~I.

--

SCC.l1.:5 i Ye noss

---

~'al1ure

---

to adj ust with other
chHdre:l.

Unmanheeablc,

--:

n

deri~nt

}o'lght ing, b ullyir.o.S

____st eal1 ng
_l'rt~aney

1--hCt3

Any unustwl behhvicr not illcluded above that should be noted:

of violence

.---"---,--.~------

----.--------Is this child's behavior gererally acceptc,ble to ordln:.::ry school standards?

--------------.
Yes

No

(circle)

yOUl' ey.::eriemc "Ji til this child, is he so ::1c:rkedly aggressi ve !;.s to const1 tutc :::;erious
b8;-1:xio:r- i;.,c~:10E..'3, Yes ;r~ (c ircle)
01' so l1.crkedly '/;ithdrl:lwn t:s to occusion seriouG conCf'rn to te::chers? Yes no (ch~cle)

Yro::l

"'I
\J\

APPENDIX III

TRIAL BLOT
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